EVALUATION BRIEF
LYRIC’s School-Based Initiative:
Evaluation Key Findings
(SY2011–12)
The STRATEGIC VISION of LYRIC’s School-Based Initiative is to create school communities in which all
students, teachers and staff, and families celebrate lesbian, gay, bisexual, transgender, queer and
questioning youth for who they are and encourage them to be who they want to be.

a new approach to

This document summarizes key findings of the evaluation of
LYRIC’s School-Based Initiative in the 2011–12 school year.
The Initiative has shown promising outcomes among
participating students, teachers, and other school staff.

Evaluation activities conducted by LYRIC. Data analysis & reporting services provided by ETR Associates.

INTRODUCTION.
Despite many advances in school-based efforts to support
lesbian, gay, bisexual, transgender, queer, and questioning
(LGBTQQ) youth, research data continue to show significant

Disparities Unchanged
Lesbian, gay, or bisexual students reporting threats at school:

health and wellness disparities between heterosexual and
LGBTQQ youth. These disparities—around harassment, bullying,
depression, suicide, and alcohol and other drug use—have
remained unchanged over the past ten years. For example, in
2001, 7.5% of heterosexual youth and 19.7% of lesbian, gay, or

2001
19.7%

bisexual students reported being threatened at their school
(CDC, 2001). Ten years later, 5.7% of heterosexual students and
19.1% of lesbian, gay, or bisexual students reported being

2011

threatened at school (CDC, 2011).

19.1%

LYRIC’S SCHOOL-BASED INITIATIVE.
LYRIC’s School-Based Initiative goes beyond traditional existing approaches to creating safe and supportive school
environments for LGBTQQ youth by implementing innovative, research-based methods that address two core goals:

Create immediate, practical solutions to
eliminate the emotional, psychological and
physical harms caused by pervasive and
under-addressed LGBTQQ hate speech,
threats and violence in the school community.

Build the long-term, strategic capacity
of the school community to promote
the inclusion and wellbeing of LGBTQQ
youth by cultivating leadership among
students, teachers and families.

The following table highlights some of the key differences between traditional and existing models and LYRIC’s
approach to school climate transformation.
TRADITIONAL / EXISTING MODELS

LYRIC’S APPROACH

Policy and
Implementation

School safety and inclusion policies often
lack support for implementation and
enforcement.

In-depth program implementation built on a
foundation of school safety and inclusion policies.

Program
Approach

Isolated programmatic approach (i.e.,
program works only with students, or only
with staff members, or only with families).

Holistic programmatic approach that builds alignment
and connection among the entire school community,
engaging key influencers in a young person’s life –
friends, family, and adults at school.

Inclusion and
Access

LGBTQQ issues addressed outside of the
school day (e.g. student clubs, after-school
programs, or Gay-Straight Alliances).

Normalizes queerness and promotes accessibility and
inclusion by providing programs and services as part
of the regular school day.

Relevance to
Audience

Relies on a one-size-fits-all one-time format
(e.g. an annual hour-long training, a single
Pride event).

School-specific, culturally-relevant, and intensive (e.g.
tailored curriculum, on-site technical assistance).

Approach to
Discipline

Emphasizes a punitive, zero tolerance
approach to harassment, bullying, and
other violence against LGBTQQ youth.

Champions a Restorative Justice approach to address
harassment, bullying, and other violence against
LGBTQQ youth and promotes allyship.

Engagement of
Community

Only engages LGBTQQ people and allies
(i.e., “Preaches to the Choir”).

Engages all students, staff, and families regardless of
their initial attitudes about LGBTQQ issues.

2

CONSTITUENT GROUPS AND SERVICES.
LYRIC’s comprehensive, site-specific school-based intervention focuses on three

“While there might
always be ‘haters’,
other students are
now giving me
high-fives instead of
joining in teasing and
bullying me.“
— Mario, 8th Grader

constituent groups to affect meaningful change—students, teachers and school
staff, and families. In the 2011–12 school year:

Students participated in a year-long regular school day Social Justice Course
that includes 24 weekly one-hour classes. The course, which was open to all
students, explores social justice, culture, identity, and diversity through an
LGBTQQ lens. Twenty-five students at Horace Mann Middle School and 11
students at Balboa High School took the course during the 2011–12 school year.
Each participating youth was assessed for LGBTQQ youth risk factors and provided
access to individualized, wrap-around case management and weekly lunchtime
support/discussion groups. At Horace Mann, course-enrolled students also formed
a peer-based leadership team—engaging 206 of their peers around LGBTQQ
inclusion, leading activities and events for all students throughout the school year,
and promoting LGBTQQ visibility and inclusion throughout the school community.
A third school has been added in 2012–13 school year and plans
are moving forward for program implementation in a total of six
schools in three distinct neighborhoods for the 2013–14 school
year.
Twenty teachers

and staff participated in a series of four

2-hour training sessions focused on LGBTQQ inclusion at Horace
Mann. Teachers also actively participated in a culminating event
celebrating queer identity at their school. In 2012–13, our
middle school site has established the training as mandatory for
all teachers and staff.
After a successful initial

family gathering in the 2011–12

school year, LYRIC is partnering with school staff to engage
families in the 2012–13 school year. Coordinating with SFUSD
school-site family liaisons, three family engagement groups
will be held at participating school-sites. Groups will be open
to all interested parents school district-wide to create spaces
for families to talk about gender identity, sexuality, and
challenging issues affecting their children. If the individual
assessments of course-enrolled youth indicate need, families of LGBTQQ youth
will be connected to clinical support and peer support to encourage
LGBTQQ-inclusive practices in the home.

“I used to hate school,
never wanted to even
get out of bed. I love
school now because of
this class.”
— Kai, 11th Grader

EVALUATION METHODS.
In addition to evaluating program implementation, process and performance,
LYRIC collected outcome evaluation data using surveys of students and teachers at
the beginning and end of the 2011–12 school year. Survey items related to student
safety, bullying and harassment, school connectedness and school assets were
developed by WestEd for the California Department of Education’s California
Healthy Kids Survey (CHKS). Wilcoxon signed ranks tests were used to assess
pre-post differences between individual ordinal survey items. Matched-pairs t-tests
were used to analyze pre-post differences for the CHKS summated scales.
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EVALUATION RESULTS.
The evaluation of the initiative’s activities during the 2011–2012 school year yielded promising
results and demonstrated the Initiative’s potential as a new approach to school climate
transformation. For students, key positive changes were observed between pretest and
posttest, including reduction in harassment and bullying, improved safety, and enhanced school
connectivity (Table 1). Among staff, encouraging results were also seen, including improved
harassment and bullying intervention skills and significant progress in creating and sustaining a
safe and welcoming school environment for LGBTQQ students, staff and families (Table 2).

TABLE 1

Student Outcomes

Test Statistic

Significance

n=26

z=2.264

p=.024†

n=28

z=2.209

p=.027

Our students reported significant
improvements in their sense of
safety at school.

n=27

z=2.003

p=.045

Participating students’ also reported
an improved sense of connection to
their school community.

n=27

t=2.551

p=.011

Participating students reported a
significant decrease in bullying and
harassment due to their gender and
…due to and race, ethnicity,
or national origin.

Sample Size

TABLE 2

Teacher & Staff Outcomes
After participating in our program,
teachers reported learning how to
stop others from making harassing
remarks against LGBTQQ youth.
Teachers also reported acquiring the
skills needed to be a champion for
LGBTQQ youth at their school.
By the end of our program, teachers
and staff reported having the
resources and support they need to
improve LGBTQQ youth inclusion.
Participating teachers also reported
increasing the number of visual
materials in their classrooms that
include diverse images of LBGTQQ
youth, families, and communities.
Teachers and staff reported significant
progress in creating a safe and
welcoming environment for LGBTQQ
students,

Sample Size

Test Statistic

Significance

n=18

z=3.334

p=.001

n=18

z=2.658

p=.008

n=18

z=2.332

p=.020

† WHAT do all these
numbers and letters mean?
They are used in statistics, which
help us figure out if the differences
in our survey scores at the beginning
of our program were really different
from the survey scores at the end of
our program—that is, if the
differences were
statistically-significant. If a difference
in a score is statistically-significant, it
means that it’s very unlikely the
difference was due to chance.

refers to the number of
students or staff members
included in the study.

n=18

z=2.846

p=.004

refer to the kind of
statistical test we used.

Larger numbers mean
bigger changes.
n=17

z=2.697

p=.007

…for teachers and staff,

n=18

z=3.274

p=.001

…and for LGBTQQ-headed
families.

n=18

t=2.840

p=.005

refers to the level of
significance of the
statistical test.

“p-values” under .05 are
considered to be
statistically-significant.
All of the changes we included in the
table were statistically-significant.
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OUTCOMES: YOUTH DEVELOPMENT ASSETS IN THE SCHOOL ENVIRONMENT.
By the end of LYRIC’s Social Justice course,

Chart 1: CHKS School-Based Assets

students reported meaningful improvements in
their ratings of youth development assets in the

60%

school environment (n=28 matched pairs). These

LYRIC
Postest, 52%

protective factors were measured using a CHKS
scale that shows the percentage of students who

50%

report the “low,” “moderate,” or “high” presence
of the assets at their school. The Total School
Assets scale includes nine items across three

40%

LYRIC
Pretest, 39%

SFUSD
Average
(7th Grade),
40%

domains—caring relationships with adults at
school, high expectations from adults at school,
and meaningful opportunities to participate in the

SFUSD
Average
(9th Grade),
27%

30%

school community.
At the beginning of the LYRIC Social Justice

20%

course, 39% of students reported “high” ratings
on the Total School Assets scale. At the end of the
course, 52% of students provided “high

10%

ratings”—an improvement of 13%. Student ratings
at posttest were also higher than the district’s

0%

overall average results on the CHKS.

T O TA L S C H O O L A S S E T S
The CHKS Total School Assets Scale includes nine survey items across three
domains—caring relationships with adults at school, high expectations from adults
at school, and meaningful opportunities to participate in the school community.

CONCLUSIONS & DISCUSSION.
LYRIC has worked diligently to evaluate its 2011–2012
School-Based Initiative, has demonstrated excellent
performance and implementation of the Initiative’s core
programs and services, and has shown promising evidence
of positive outcomes among participating students and
teachers. The 2011–2012 school year also saw the
development of site-specific plans for family engagement
during the 2012–2013 year. The 2012–13 school year will
therefore include all three constituent groups, providing an
excellent opportunity to evaluate the Initiative’s full model
(i.e., by collecting data from families and continuing to
evaluate student and staff outcomes).
To date, LYRIC’s evaluation efforts have provided growing
evidence of success. As the initiative expands to other
school sites based on this preliminary evidence, it is vital
that LYRIC continues to implement thoughtful evaluation
mechanisms to confirm previous results and use evaluation
data to continuously improve the program model and
approach. If these initial results stand up over time, LYRIC’s
School-Based Initiative could represent an innovative and
effective new approach to creating and sustaining safe and
welcoming school communities.
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Education, Training &
Research Associates (ETR Associates)—a

Founded in 1988, the Lavender

Youth Recreation
and Information Center (LYRIC) is an anchor

Founded in 1981,

institution where LGBTQQ youth collaborate with peers

private, non-profit organization located in Northern

and adult allies to promote social change in their

California—is committed to maximizing the physical, social

communities. LYRIC’s mission is to build community and

and emotional health of all individuals, families and

inspire positive social change through education

communities. ETR's Research Department has been widely

enhancement, career training, health promotion, and

recognized for its work in developing and evaluating

leadership development with LGBTQQ youth, their

school- and community-based programs. ETR's local, state,

families, and allies of all races, classes, genders, and

and federal projects have involved a variety of

abilities. LYRIC’s accomplishments have made a significant

populations, settings, and mixed methodologies to

impact on the landscape of services and supports that have

achieve high quality results across a range of descriptive,

been developed for LGBTQQ youth over the past two

exploratory, explanatory and evaluation studies. ETR’s goal

decades.

is to build the capacity of agencies to conduct ongoing

Phone: 415.703.6150
Email: lyricinfo@lyric.org

evaluation and create a sustainable culture of data-based
decision making.

Website: www.lyric.org

Phone: 510.858.0990

Facebook: www.facebook.com/LYRIC.LavenderYouth

Email: johns@etr.org
Website: www.etr.org

This evaluation brief was made possible through the generous support of
The Saxton Family Foundation and Bay Area Physicians for Human Rights.
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